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INTRODUCTION
Over the past twenty years Australia has been moving towards developing a 
national curriculum. This has meant moving from eight separate educational 
jurisdictions, each deciding what their students will know, understand and be able 
to do, to a national curriculum that describes learning for all Australian students. 
The process of developing the Australian Curriculum is the result of strong and 
committed collaboration between the state, territory and Australian governments. 
It has depended on, and continues to build on, the extensive knowledge of 
Australian teachers about effective teaching and learning.  

The ACT educational sectors welcome this national curriculum and are in an 
excellent position to work with it, following the development and implementation 
of the ACT curriculum framework P-10 Every chance to learn. Teachers will use 
their deep understandings about curriculum and its implementation to transition 
smoothly to using the Australian Curriculum. 

As the process of developing a national curriculum was formalised through the 
creation of the Australian Curriculum, Assessment and Reporting Authority 
(ACARA), an Australian Curriculum Implementation Committee was formed in 
the ACT, made up of representatives from the public, independent and Catholic 
sectors.  This Bridging Document is part of an implementation strategy that the 
committee has put in place to guide the implementation of the new curriculum. It 
has been compiled to support all teachers in the ACT as they move from using the 
ACT curriculum Every chance to learn to implementing the Australian 
Curriculum. It is also a ‘working’ document because further information and 
guidance will be disseminated to teachers. The additional material, for example, 
on the topics of assessment and reporting, can be added to the folder as the 
Australian Curriculum continues to evolve. 

The extensive collaboration between the ACT’s educational sectors will continue 
through the years of implementation of the full Australian Curriculum. We 
encourage teachers to visit the Australian Curriculum website 
www.australiancurriculum.edu.au frequently in order to access fully this 21st

century curriculum. There will also be information and resources on the ACT 
Department of Education and Training’s website.  

The ACT Cross-sectoral Australian Curriculum Implementation Committee 
November 2010  
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1. Developing a national curriculum
1.1 Two decades of work 
Over the past two decades state and territory governments, together with the Australian government, 
have collaborated to develop initiatives to improve school education in Australia. Along the way there 
have been the following significant milestones: 

The Hobart Declaration in 1989, when all Education Ministers together issued a set of common 
goals for schooling in Australia, and initiated work on detailed statements of expected outcomes for 
students that would influence state and territory curricula.  

During the early 1990s ACT schools, through school-based curriculum development processes, 
worked with these National Statements and Profiles ensuring that they addressed the content and 
across curriculum perspectives. While the Statements and Profiles gave guidance, each school was 
responsible for organizing and developing its curriculum. 

The Adelaide Declaration in 1999, when all Education Ministers recognised the need to 
seriously consider what should be Australia’s national goals for schooling in the twenty-first 
century. The twenty-first century was clearly going to be very different from the twentieth 
century in terms of technology, globalisation and the development of the knowledge society. 
The goals expressed in the Adelaide Declaration provided broad directions to guide schools and 
educational authorities in securing high quality learning outcomes for Australian students. It 
ushered in a period of curriculum renewal in all states and territories. 

2003: The National Statements of Learning in English, mathematics, science and civics and 
citizenship, were embedded in every jurisdiction’s curriculum. 

In the ACT this period of renewal led to the development of the curriculum framework P – 10, 
Every chance to learn which was released in November 2007.  For the first time since the ACT 
gained its own identity as a jurisdiction in 1974, the territory had a curriculum P – 10, agreed 
to by all sectors, for public and non-government schools. 
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May 2008: Introduction of the National Assessment Program NAP, with literacy and numeracy 
(NAPLAN).

The Melbourne Declaration in December 2008, when Education Ministers agreed to the 
statement of ‘Educational Goals for Young Australians’

Goal 1: Australian schooling promotes equity and excellence 
Goal 2: All young Australians become successful learners, confident and creative 
             individuals and active and informed citizens 

The Education Ministers defined the learning areas for all Australian students: English, 
mathematics, science, history, geography, languages, the arts, technology, physical education 
and health. The Declaration contains a commitment by Australian governments to ensure a 
world-class curriculum at national and local levels. Work began on an Australian Curriculum 
under the direction of the Australian Curriculum Assessment and Reporting Authority 
(ACARA).

Many ACT teachers and curriculum officers have contributed to the development of the national 
curriculum, with representatives in writing teams and attendance at workshops and other 
consultative meetings. As the Phase 1 curriculum documents have been developed the ACT has 
realised that the work on writing and implementing Every chance to learn has been excellent 
preparation for the move to a national curriculum. Every chance to learn is the most useful and 
strong scaffold for ACT schools as they transition to using the national curriculum. 

Australia now has Phase 1 of a new national curriculum and work has begun on the Phase 2 subjects. 
Development of curriculum for the Phase 3 subjects will follow within the next couple of years.

The ACT will continue its journey, from its innovative beginnings in 1974 with school-based curriculum 
design and development, through the development of Every chance to learn, and now to the 
implementation of the Australian Curriculum Phase 1 subjects from 2011. As the development of the 
complete Australian Curriculum K-12 continues the imperative remains constant for ACT teachers, that 
we give every student every chance to learn the knowledge and skills needed to thrive throughout their 
lives. 
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1.2 Towards an Australian Curriculum 

The Melbourne Declaration noted that: Australia values the central role of education in building a 
democratic, equitable and just society … that is prosperous, cohesive and culturally diverse, and that 
values Australia’s Indigenous cultures as a key part of the nation’s history, present and future...
Education equips young people with the knowledge, understanding, skills and values to take advantage 
of opportunity and to face the challenges of this era with confidence. Schools play a vital role in 
promoting the intellectual, physical, social, emotional, moral, spiritual and aesthetic development and 
wellbeing of young Australians, and in ensuring the nation’s ongoing economic prosperity and social 
cohesion. The Australian Curriculum seeks to address these inspiring concepts. 

The process, directed by ACARA, has been highly collaborative. It has involved, and will continue to 
involve, the writing of a Shape paper for each learning area, the establishment of writing teams led by 
learning area specialists, drafts, consultation, evaluation and incorporation of feedback and final writing. 
To understand more about the process, background information, underpinning research and the Shape 
Paper, plus other information, please access the ACARA website: 
http://www.australiancurriculum.edu.au/Home

1.3 The implications of having a national curriculum

For students the implications are that: 
 they will have access to a world-class curriculum regardless of individual circumstances and 

location
 there will be educational continuity between states and territories 
 resources to support curriculum and learning will be equally available and accessible across 

Australia to any student. 

For teachers the implications are that: 
 they will have explicit knowledge about what all Australian children should be taught, what those 

students need to know, understand, value and be able to do 
 there will be consistency of judgement with regard to student achievement. 

For educational jurisdictions and systems the implications are that: 
 opportunities will occur to work together, across geographical and school-sector boundaries, to 

provide a world-class education for all young Australians 
 states and territories will be able to focus on how students’ learning can be improved to achieve 

the national goals, regardless of individual circumstances or school location 
 greater attention can be devoted to equipping young Australians with those skills, knowledge 

and capabilities necessary to enable them to effectively engage with and prosper in society, 
compete in a globalised world and thrive in the information-rich workplace in the future 

 there will be greater consistency for the country’s increasingly mobile student and teacher 
population

 there are potential economies of scale and a substantial reduction in the duplication of time, 
effort and resources. 

For Australia and its citizens the implications are that: 
 we have a 21st century curriculum that will enable our students to thrive as citizens, not just of 

Australia, but of the world
 a national curriculum contributes to the nation’s goal of being a democratic, equitable and just 

society.
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2. The structure of the Australian Curriculum
2.1 Overall structure

The structure of the curriculum for each learning area is: 
 Rationale – explaining the place and purpose of the learning area in the school curriculum and 

how it contributes to meeting the goals of the 2008 Melbourne Declaration. 
 Aims – identifying the major learning that students will be able to demonstrate as a result of 

learning from the curriculum. 
 Organisation – providing an overview of how the curriculum in the learning areas will be 

organised K – 12. 
 Content descriptions – specifiying what teachers are expected to teach. They include the 

knowledge, skills and understanding for each learning area as students progress through 
schooling. The content descriptions provide a well-researched scope and sequence of teaching, 
within which teachers determine how best to cater for individual students’ learning needs and 
interests. Examples that illustrate each content description can be found in elaborations. These
are provided for teachers who may need further information to better understand the content 
description.

 Achievement standards – describing the quality of learning (the depth of understanding, extent 
of knowledge and sophistication of skill) typically expected of students as they progress through 
schooling. Students who achieve the standard are well prepared to progress to the next level. The 
sequence of achievement across K – 10 describe and illustrate progress in the learning area. This 
sequence provides teachers with a framework of growth and development in each of the learning 
areas.

2.2 Capabilities and cross-curriculum priorities 

While the Australian Curriculum is packaged into learning areas ACARA has recognised that we live in 
a world where knowledge is constantly growing and evolving. Students need to develop a set of skills, 
behaviours and dispositions, or general capabilities that apply across subject-based content and equip 
them to be life-long learners able to operate with confidence in a complex, information-rich, globalised 
world. To this end, the Australian  Curriculum pays explicit attention to how seven general capabilities
and three cross-curriculum priorities contribute to, and can be developed through, teaching in each 
learning area.

The capabilities are:  1. literacy 
2. numeracy 
3. information and communication technology (ICT) competence 
4. critical and creative thinking 
5. ethical behaviour 
6. personal and social competence 
7. intercultural understanding 

The first three will have continua developed to assist teachers with their planning and to align with 
national testing. The capabilities are similar to the Essential Learning Achievements 1 – 6 in Every
chance to Learn, with the addition of Literacy and Numeracy. Quality teaching in each of the learning 
areas will always contribute to a student’s development of general capabilities. The Australian 
Curriculum reinforces this expectation by incorporating the general capabilities into the content 
descriptions in the learning areas, in ways appropriate to each learning area.

The rationale for the cross-curriculum priorities is that the Australian Curriculum must be both 
relevant to the lives of students and address the contemporary issues with which they are dealing. With 
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this in mind, the curriculum gives special attention to three priorities: one national priority, one regional 
priority and one global priority. These will immerse students in learning beyond their local context. 

The three cross-curriculum priorities are: 

1. Aboriginal and Torres Strait Islander histories and cultures, to ensure that all young 
Australians are given the opportunity to gain a deeper understanding and appreciation of 
Aboriginal and Torres Strait Islander histories and cultures, their significance for Australia and 
the impact these have had and continue to have on our world. This is a national focus.

2. Asia and Australia’s engagement with Asia, to reflect the importance of young people 
knowing about Asia and Australia’s engagement with Asia. As young people learn about and 
develop a better understanding of the countries and cultures of the region, they appreciate the 
economic, political and cultural interconnections that Australia has with the Asia region. This is 
a regional focus.

3. Sustainability, to develop in young people an appreciation of the need for more sustainable 
patterns of living, and to build capacities for thinking, valuing and acting necessary to create a 
more sustainable future. This is a global focus.

2.3 Stages of schooling 

Preschool

The Early Years Learning Framework has been considered in the development of the Australian 
Curriculum for the first years of formal schooling.  The curriculum builds on the framework and is 
designed to accommodate the varied learning experiences and diverse backgrounds that children bring 
to school. In planning preschool programs teachers will continue to use the Early Years Learning 
Framework and Every chance to learn.

K-10

The Australian Curriculum calls the year before year 1 Foundation. The ACT will continue to call this 
year Kindergarten. The Phase 1 learning areas will be implemented across K – 10 over the next three 
years. For all other learning areas Every chance to learn maintains currency. There is further 
information about the implementation of the new curriculum, K – 10, later in this document. 

Senior Secondary (Years 11 – 12)

The curriculum for years 11 and 12 is being developed as courses in the same broad learning areas that 
articulate with the content descriptions and the achievement standards for the K – 10 years. The 
curriculum will offer opportunities for specialisation in learning, including within the regular school 
program and through accredited vocational education and training. States and territories will continue to 
offer subjects that do not overlap significantly with the Australian Curriculum.  

In the ACT, the Board of Senior Secondary Studies will regulate registration and accreditation of 
learning areas for years 11 and 12 until the full implementation of the Australian Curriculum. 
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3. Implementation of the Australian Curriculum in the ACT 
Implementation of the Australian Curriculum means teaching, assessing and reporting is based on the 
curriculum content and achievement standards. In the ACT there is close alignment between Every
chance to learn and the Australian Curriculum. The recent work that ACT teachers have done with 
regard to curriculum development and implementation will stand them in good stead in the move to 
national curriculum documents. 

3.1 Key messages about implementation 

 In the ACT, implementation of Phase 1 of the Australian Curriculum begins in 2011 and will be 
substantially completed by 2013 as outlined below. Schools have the option of implementing at a 
faster rate. 

 2011 2012 

 English Maths Science History English Maths Science History

K - 6 

Yr 7 

Yr 8     

Yr 9 

Yr 10     

 While the Australian Curriculum outlines the scope of what is to be learned, it will be teachers in 
classrooms who make decisions about how best to organise learning, the contexts for learning 
and the depth of learning that will be pursued for each child in their classes. There is flexibility 
for teachers and schools to build on student learning and interest. 

 The principal is the instructional leader and leads the implementation process. 

 Each school requires a curriculum coordinator (and a curriculum team if possible) to facilitate 
the change to the national curriculum.

 The Australian Curriculum is a core entitlement for every student. However, there is time for 
other school (curriculum and experiential) activities. 

 The implementation process involves transitioning, with support and guidance, from developing 
teaching programs using Every chance to learn, to using the Australian Curriculum subject 
documents to plan teaching programs. 

 Mapping of the content of Every chance to learn to the Phase 1 subjects of the Australian 
Curriculum shows that Every chance to learn  is well aligned with the national curriculum. An 
example of the mapping is in this document and the full map will be on the ACT Department of 
Education and Training’s website by the beginning of Term 1, 2011. 

 Where appropriate teachers will integrate content from different learning areas to meet learning 
needs.

 Support will be available for schools – see section, ‘Support for Schools’. 
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3.2 The implementation plan 2010-2013 

  2010  2011 
  INITIATION  ENGAGEMENT 

Primary  
 
English and science 
 
Secondary 
 
Year 7:  English, science, mathematics and 
history 
 
Year 9: English, science and mathematics  
 
 
 
 
 
 
 
 

The Cross 
Sectoral 

Implementation 
Committee 

 
Communication 

 Communication of updates, support 
and resources – regular newsletter 

 Bridging document developed 

 Continued communication of updates, 
support and resources – regular 
newsletter 

 
 
 Phase 2 learning areas: consultation 
period 

 
Professional 
Development 
All Schools 

 
 
 
 
 
 
 
 
 
 
 
 

Professional 
Development 
Lead Schools 

 

Term 3 
 School leadership forum 
 ACARA Website familiarisation 
 
 
 
 
 
 
 
 
 
 
Term 4 
 Week 4: ‘Leading School” project 
advertised 

 Week 7: Public lead schools notified 
 Week 9: Train‐the‐Trainer coaching in 
Australian Curriculum implementation 
for curriculum coordinators (2 days) 

Term 1 
 2 School based pupil free days (or 
equivalent), following Train‐the‐
Trainer/coaching process 

Term 2 
 Train‐the‐Trainer/coaching in 
assessment issues (curriculum 
coordinators) 

Term 3 
 1 Public school pupil free day for 
professional development (assessment), 
following Train‐the –Trainer/coaching 
process 

Term 1‐4 
 Central and school‐based professional 
learning in the implementation of Phase 
1 and supportive pedagogy 

 
Term 1‐4 
 Develop and share planning and teaching 
strategies to support implementation 

Expectations 
for Schools 

Principals 
 Identify curriculum coordinators 
 Leadership and guidance through the 
implementation process 

 
 
 
 
Teachers 
 Familiarisation with web based 
curriculum 

 
 

Principals 
 Whole school planning for Australian 
Curriculum, aligning of timetables and 
providing professional development 

 Support curriculum coordinators in their 
engagement with the Australian 
Curriculum 

 
Teachers 
 Unit alignment and unit writing 
 Teaching the content of the Australian 
Curriculum 
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2012  2013 
ENGAGEMENT 

Primary  
 
history and mathematics 
 
Secondary 
 
Year 8:  English, science, mathematics and history 
Year 9: history 
 
Year 10: English, science, mathematics and history 
 

CONSOLIDATION 
Primary  
 
English and science 
 
Secondary 
 
Year 7:  English, science, mathematics and history 
 
Year 9: English, science and mathematics  

IMPLEMENTATION 
 

Phase 1 
 

ENGAGEMENT 
 

Phase 1: Year 10 history 
Phase 2: geography, languages and the arts 
 

 Continued communication of updates, support 
and resources – regular newsletter 

 
 
 Phase 2 documents published 
 

 Communication of updates, support and 
resources – regular newsletter 

 
 
 Phase 2 engagement period begins 
 Phase 3 consultation process begins 
  

Term 1‐4 
 Central and school‐based professional 
development in Phase 1 subjects including 
pedagogy and assessment practices 

 Introduction of Phase 2 learning areas 
 
 
 
 
 
 
 
 
Term 1‐4 
 Emphasis on writing and sharing units of work. 
 Lead Schools to provide professional development 
for other schools 

 
 
 

Term 1‐4 
 Professional development to meet school needs 
 Continue the development of assessment and 
pedagogical practices 

 
 

Principals 
 Whole school planning for Australian Curriculum, 
aligning of timetables and providing professional 
development 

 Support curriculum coordinators in their 
engagement with the Australian Curriculum 

 
 
Teachers 
 Unit alignment and unit writing 
 Teaching the content of the Australian Curriculum 
 Aligning of assessment and reporting mechanisms 

Principals 
 Ensure that the Australian Curriculum is the 
basis for all curriculum documents for Phase 1 
subjects 

 Ensure that assessment of all Phase 1 subjects is 
against achievement standards 

 
 
Teachers 
 Teaching the content of the Australian 
Curriculum 

 Assess and report on students’ work against 
Phase 1 achievement standards 



10   from Every Chance to Learn to The Australian Curriculum K–10

- 12 - 

3.3 Development of the Australian Curriculum Phase 1 to Phase 3 

Currently the Australian Curriculum specifies Content and Achievement Standards in English, 
mathematics, science and history (Phase 1 subjects) and is organised in year levels from Foundation 
(Kindergarten in the ACT) to Year 10.  The following chart shows how the Australian Curriculum is 
being developed from Phase 1 to Phase 3. 

 Learning areas Timeline 

1 English Phase 1 
2 Mathematics Phase 1 
3 Science Phase 1 
4 Humanities and social 

sciences
• History 
• Geography
• Economics,

Business,
Civics and 
citizenship 

Phase 1 
Phase 2 
Phase 3 

5 The Arts Phase 2 
6 Languages Phase 2 
7 Health PE Phase 3 
8 Technologies Phase 3 

The second phase of the Australian Curriculum development involves geography, the arts and 
languages.

For geography, an Initial Advice paper was prepared and presented to a national geography forum of key 
stakeholders in April 2010. This informed the draft Shape of the Australian Curriculum: Geography 
paper which was released for public consultation during June, July and August 2010. Analysis of the 
consultation feedback will inform the development of the final shape paper for geography by the end of 
2010. Writing, consultation and publication of the geography curriculum will occur during 2011. 

For the arts, an Initial Advice paper was prepared and presented to a national arts forum of key 
stakeholders in May 2010. This informed the development of the draft Shape of the Australian 
Curriculum: Arts paper which was released for public consultation during October, November and 
December. Analysis of the consultation feedback will inform the development of the final shape paper 
for the arts by early 2011. Writing, consultation and publication of the arts curriculum will occur during 
2011.

For languages, an Initial Advice paper was prepared and presented to a national languages forum of key 
stakeholders in October 2010. This is informing the development of the draft Shape of the Australian 
Curriculum: Languages paper which will be available for public consultation from December 2010 to 
February 2011. Analysis of the consultation feedback will inform the development of the final shape 
paper for languages by early 2011. Writing, consultation and publication of the languages curriculum 
will occur during 2011. 

The third phase has yet to be conclusively planned. All Australian education ministers have agreed that 
subsequent development work will focus on the remaining learning areas identified in the 2008 
Melbourne Declaration on Educational Goals for Young Australians, namely information and 
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communication technology and design and technology, health and physical education, economics, 
business and civics and citizenship. 

Timelines and processes for this future work are to be confirmed by education ministers. Learning areas 
currently not included in Australian Curriculum development will continue to be the responsibility of 
state and territory education authorities. 

3.4 The Australian Curriculum is an online curriculum  

Having an online curriculum provides maximum flexibility in how the curriculum can be accessed and 
organised during implementation. It has the capacity for multiple ways of viewing. The default view is 
the curriculum by year level (content and achievement standard) for the learning area. In addition, the 
curriculum may be viewed by strands across year levels. 

The curriculum may also be searched by key words (including strand names, concepts, skills, 
understandings, general capabilities, cross-curriculum priorities) to find the specific point in the 
curriculum where something appears, or to locate threads that run across year levels, showing the 
sequence of their development. This includes the modes of English and the proficiencies in 
mathematics. The search capability is supported by the glossary which clarifies what is meant by 
specific terms that appear in the curriculum for each learning area. Users can view, download and print 
the curriculum for a particular learning area at one level or across multiple levels. They can view, 
download and print content with a focus on one or more of the general capabilities or cross-curriculum 
priorities.

3.5 Implementation checklist for principals 

Have you a plan/process for 

o incorporating the implementation of the Australian Curriculum into your school’s strategic and 
management plans (to do with the vision of the school and the process required for 
registration/validation) 

o incorporating the transition to the Australian Curriculum in your school’s operational plan 
(including staffing, timetabling, budgets, professional development) 

o embedding the Australian Curriculum into the school’s learning areas (using/developing 
templates and units of work) 

o familiarising teachers with the digital format, filters, capabilities and content of Phase 1 learning 
areas (building on the professional learning curriculum coordinators have received)

o how the leadership team will support the curriculum coordinator (and curriculum team) to be 
able to ‘drive’ the implementation of the Australian Curriculum in your school

o ensuring the Every chance to learn continues to be the curriculum in your school for subjects 
other than those in Phase 1 of the national curriculum?
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4. The Australian Curriculum and Every chance to learn
4.1 A comparison of Bands of Development in Every chance to learn to the years (or levels) in the 
Australian Curriculum 

4.2 The continuing role of Every chance to learn in ACT schools 

The content in the Essential Learning Achievements (ELAs) for English (8, 9, 10, 11), mathematics  
(16, 17, 18), science (19, 20), and history (parts of 21, 22, 23) is now replaced by the content for those 
subjects in the Australian Curriculum. However, there are several other curriculum areas, P – 10, that 
will continue to be taught in ACT schools and these will follow Every chance to learn, as well as, in 
preschools, the Early Years Learning Framework. The table below shows which ELAs are still relevant 
and when the learning area will be developed by ACARA.  

ELA Learning area Timing for development 
in the Australian 
Curriculum

7: The student creates, presents and appreciates 
artistic works 

The Arts Phase 2 

12: The student takes action to promote health 
13: The student is physically skilled and active
14: The student manages self and relationships

Health and Physical 
Education 

Phase 3 

15: The student communicates with intercultural 
understanding

Languages – part 
thereof 

Phase 2 

21: The student understands about Australia and 
Australians
22:The student understands and values what it means 
to be a citizen within a democracy
23: The student understands world events and issues 

Social sciences/ 
humanities (note: 
history is in Phase 1) 

Geography Phase 2 
Other areas of humanities 
learning Phase 3 

24: The student makes informed choices about money 
and finance 

Financial literacy: 
mathematical aspects 
are covered in 
mathematics 

Consumer literacy, 
knowledge of economic 
concepts may be part of 
humanities/social sciences, 
Phase 3 

25: The student designs, makes and appraises using 
technology

Technologies Phase 3 

Every chance to 
learn

Australian
Curriculum

Early childhood – 
preschool to year 2 

Foundation (Kindergarten) 
Year 1 
Year 2 

Later childhood – 
year 3 to year 5 

Year 3 
Year 4 
Year 5 

Early adolescence – 
year 6 to year 8 

Year 6 
Year 7 
Year 8 

Later adolescence – 
year 9 to year 10. 

Year 9 
Year 10 

  Year 11 
  Year 12 
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5. Aligning Every chance to learn with the Australian 
Curriculum.

This section contains 

a) sample mapping 
b) sample unit alignment 

These documents have been aligned with the latest available version of the Australian Curriculum prior 
to its official release. At the time of printing this Bridging Document, there may be further fine-tuning 
of the curriculum by ACARA. However, the purpose of including samples here is to demonstrate the 
process of alignment. 

a) The sample mapping shows where content from Every chance to learn sits in the draft Australian 
Curriculum. As soon as the Australian Curriculum is released, the mapping of Every chance to learn to 
the national curriculum documents will be completed. The full map will be on the ACT Department of 
Education and Training’s website. Teachers will be able to access learning areas relevant to them. 

b) There are two examples of units of work that have been aligned with the draft Australian 
Curriculum. They show the content from Every chance to learn and also the Australian Curriculum 
content. Over the next few months more examples of such alignment will be available, as well as 
examples of units of work designed ‘from scratch’ from the Australian Curriculum. 

These examples are included to show teachers how alignment can occur. If they are used in classrooms, 
they need to be differentiated to meet the learning needs of the particular students in the class. It is 
expected that many current units of work/learning programs will remain important parts of learning and 
teaching in schools and simply need some adjustment to align fully with the Australian Curriculum. 
Over time, new units of work/learning programs will be developed. 
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5.3 Sample Unit: Year 7- Ancient History

Stage: Year 7 Focus Area (KLA/s) SOSE (History) Duration: 1 Semester 
Title: Investigating History: Ancient History
Phase 1- Desired Results 
What are the desired outcomes/objectives for the unit? 
Through the study of ancient civilisations students will learn to use and assess archaeological evidence and 
literary evidence where appropriate. An initial exploration of the nature of history and archaeological 
evidence will introduce students to the study of history at high school.  One civilisation from different regions 
of the world has been selected for class study through an in-depth simulation activity. Specific topics will 
vary according to the tasks chosen, but would be likely (through grouping of tasks) to include such aspects 
as government structures, social groupings, cultural developments and achievements, religion, and 
historical events (warfare, political change, cultural events).  

Emphasis should be given to the concept of change, human ingenuity in creating and responding to 
change, and the social and government systems of the human society. The contribution of ancient 
civilisations to the development of succeeding societies should be highlighted. 

Development of research skills, which includes note-taking, and internet searches, and referencing 
techniques will be important elements of the unit. 

Why does the learning matter? 
This learning will provide students with the foundation skills required to study and enjoy the learning of 
history – not only in high school but also as life long learners. The simulation will give students an 
opportunity to deeply engage with a period of human history and to become experts in aspects of that 
society.
Which guiding questions will scaffold inquiry in the students? (adapted from the Australian 
Curriculum: History K-10) 

 How do historians and archaeologists investigate history? 
 Why and where did the earliest societies develop? 
 What were the defining characteristics of ancient societies that developed? 
 What have been the legacies of ancient societies? 
 How do we use sources in a historical investigation? 
 How do sources give us clues to solve historical mysteries? 

Values and attitudes
  That students gain an appreciation of ancient societies by studying a selected civilisation in depth 
  That students are able to utilise the skills of a historian by undertaking an open ended investigation 

Australian Curriculum: Historical Skills (HS) and Historical Knowledge and Understandings (HKU)  
 Sequence historical events and periods within history (HS) 
 Use historical terms and concepts(HS) 
 Locate, select and organise historical information from a range of sources (HS) 
 Recognise that there may be multiple causes and consequences of an historical event (HKU) 
 Recognise that evidence needs to be used to understand perspectives of people in the past (HKU) 
 A chronological account of the significant periods/features, events and people of China, including 

the society’s relationship and use of the environment (HKU) 
 Key groups in Chinese society in this period and how they were organised and the rights and 

responsibilities of these groups as defined by law and religion (HKU) 
 The significant beliefs, values and practices of Chinese society, with a particular emphasis on one 

area of Chinese society (HKU) 



28   from Every Chance to Learn to The Australian Curriculum K–10

- 30 - 

Intercultural Understandings 
 That students gain an appreciation of a history and culture that differs from their own (or from the 

mainstream culture and history of Australia)  
 That students gain an insight into the similarities between cultures and the links between the 

modern world and the ancient world 
 That Australia shares a rich history with other lands and cultures in the Asia-pacific region and that 

there is value in examining other societies within this region
Phase 2- Assessment 
What are the measurable statements from the desired outcomes? 

 Students understand how evidence is used in history 
 Student will demonstrate an understanding of how and why timelines are used 
 Students will demonstrate an understanding of the characteristics of an early civilisation 
 Students will understand how people in ancient civilisations lived their daily lives 
 Students will understand the contributions made by ancient societies to the modern world 

Achievement Standard – Year 7 History (taken from Australian Curriculum:K-10) 
By the end of year 7, students sequence some of the main events, people and societies they have studied. 
They categorise time into periods, and interpret timelines. When researching, students develop historical 
questions, plan an inquiry and identify relevant historical sources. They locate information from a range of 
sources and use it as evidence to answer inquiry questions.
Students select and categorise relevant historical information from a range of sources. They examine 
sources to determine their origin, to identify meaning, point of view, values and attitudes. Students describe 
the context for people’s actions in the past and the historical significance of an individual, group or event. 
They describe change and continuity over time and suggest reasons for changes. 
Students compose historical texts, such as explanations and descriptions (incorporating analysis), which 
draw on evidence identified in sources. They use appropriate historical terms, concepts and referencing in 
their historical texts. Students present their findings in a range of forms, in particular written and visual texts 
and in a range of delivery media including digital technologies.

What are you going to get the students to do (or 
produce)

 Pre-test and post test to determine the 
student’s content knowledge and 
understanding of historical skills  

 Students to construct a timeline that shows a 
chronology of events 

 Students to take part in an in-depth 
investigative study as part of the Ancient 
China simulation activity. The simulation 
provides opportunities to develop historical 
understanding and skills.  

 Students will present an oral report on the 
contributions a selected Ancient Civilisation 
has made to the modern world 

How well do you expect them to do it? 

 Post test results to evaluate students’ 
improved  understanding of content 
knowledge and historical skills 

 Students are able to construct a timeline 
with a clear, correct chronology of events 

 The simulation contains explicit quality 
guides to ensure formative assessment is 
presented to students to help grow their 
knowledge of content and their historical 
skills

 The oral report will contain at least 3 
contributions made by the civilisation to 
the modern world and why those 
contributions are significant.  
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6. Support for Schools
6.1 A range of support to be offered

 Professional development opportunities will be listed on the Professional Learning and 
Events Calendar: www.activated.act.edu.au/calendar/eventsmenu . 

 There will be support for school leaders through workshops that focus on targeted needs 
and issues, and through opportunities to share aspects of implementation across schools 
and sectors. 

 There have already been, and there will continue to be, workshops where teachers are 
assisted in becoming comfortable and competent in accessing and using the Australian 
Curriculum website. 

 Curriculum coordinators will be trained during term 4 2010 in how to implement the new 
curriculum Phase 1 subjects in their schools. They will be supported in developing clear 
understanding of how to work with the new curriculum and provided with coaching 
processes and activities for their work in their schools. 

 There will be opportunities for coordinators and teachers to meet and discuss how they are 
implementing the new curriculum. 

 There will be afternoon sessions (3.45 – 6.00) for teachers to become more familiar with 
each learning area’s curriculum. 

 Schools will collaborate and share in the work to be done regarding implementation, 
focussing efforts so that schools don’t ‘reinvent’ products and processes. An example of 
targeted sharing and collaboration could be around the issue of timetabling. 

 Lead schools will run professional development and provide resources and units of work to 
be shared with other schools. These public schools will have an additional staffing 
allocation to assist with this work. Other schools will be encouraged to develop and share 
resources and units of work. 

 In addition to other Professional Learning on content and pedagogy during 2011, there will 
also be a focus on assessment and reporting. 

 Schools will receive updates regarding ongoing curriculum development provided by 
ACARA.

 Supporting material, such as exemplar articles for inclusion in newsletters and Power Point 
presentations that may be used at Parent Teacher evenings, will be made available. 
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6.2 Some helpful resources – a starting point 

http://www.australiancurriculum.edu.au/Home

The ACARA website has links for each learning area. Information can be sorted using filters, such 
as age level, key word, learning area, elaboration, capability or curriculum priority. 

Education Services Australia  

Education Services Australia will bring together digital resources to support teachers in the 
implementation of the Australian Curriculum in a vibrant and ever evolving online community. A 
new website called “Australian Curriculum Connect” will act as a central repository for all federal, 
state and territory digital resources and will allow teachers to use, create and share resources 
designed to help teach aspects of the Australian curriculum.  

Connected Learning Community (cLc) 

It is anticipated that in 2011 and beyond, the ACT DET’s virtual learning environment, the cLc, 
will provide a local forum where teachers and curriculum officers can exchange resources and 
engage in discussion and reflection around the implementation of the Australian Curriculum. 

School based resources 

Schools will continue to use their existing resources as appropriate. While teachers progressively 
familiarise themselves with the learning areas of each phase, they may find that existing resources 
need to be supplemented by new curriculum resources to meet the content expectations and 
learning and teaching needs of students. Such learning resources will be acquired through a range 
of access points, including electronic location of information as well as the continued use of print 
materials. 

System endorsed resources will continue to be used, for example, the First Steps resources, Count
Me in Too, Tactical Teaching and Primary Connections. Many resources are being reviewed and 
aligned to the Australian Curriculum by the authors/publishers. 

http://activated.act.edu.au/ectl/index.htm

The ACT DET website lists electronic resources under each learning area.  

6.3 Guidance on curriculum differentiation for inclusive education 

When planning learning, using the Australian Curriculum, teachers will continue to differentiate 
the content, as well as pedagogy and assessment, to best meet their students’ needs. The following 
information is provided as a timely guide as teachers begin working with the Australian 
Curriculum.  

Classroom teachers face multiple challenges at every year level; this is particularly so in mixed-
ability classrooms where a considerable range of abilities is possible. Curriculum differentiation is 
an educational pedagogy founded on the principle that learning occurs in different ways and at 
different rates and, accordingly, that teaching should acknowledge these differences. The goal is 
to reach and teach all learners. 
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Curriculum is typically set for the middle 70% of any student group. When curriculum is 
differentiated, the level of expectation is altered in respect of content, process, product and 
learning environment - based on an assessment of student readiness, interest and learning profile - 
in an effort to meet the learning needs of all students within a group. It encompasses a blend of 
whole-class, group and individual instruction and challenges teachers to draw on their best 
knowledge of the teaching and learning process: to provide appropriate challenge to learners at 
their differing levels of development. Thus, a planned differentiated curriculum will address a 
range of learner needs rather than a single approach; it will have qualitative adjustments in 
structure, depth and complexity, for example, and will be student centred. 

Students who need support in their learning require different levels of challenge to those who 
work at core level or those who are capable of working beyond the core level of learning.

For those students who are capable of working beyond the core level of learning, lateral extension 
and enrichment are often most appropriate: 
• Extension is a curriculum differentiation strategy which goes more broadly and deeply into the 

ideas already introduced into the regular curriculum.  It incorporates higher order thinking skills 
rather than more of the same; 

• Enrichment is a curriculum differentiation strategy which provides exposure beyond the regular 
curriculum to provide new ideas and skills not previously encountered, and/or further concept 
enhancement or exploration.  It incorporates higher order thinking skills rather than more of the 
same. 

In exceptional cases, acceleration may be appropriate. Acceleration is a placement process in 
which a student is placed with an age cohort ahead of his or her chronological age or school year 
in one subject, several subjects or across a whole learning year. Such progression should be 
professionally assessed and monitored and will require an Individual Learning Plan (ILP) as per 
the ACT Gifted and Talented Policy (2008).

Students who need support in their learning require adjustments in the materials they use and the 
tasks they do, such as the use of manipulatives, the inclusion of organisers, provision of more 
scaffolding, for example, in order to grow and succeed. 

Students for whom English is an Additional Language or Dialect (EAL/D) demonstrate a wide 
range of English language proficiency and progress through well-documented stages of English 
language acquisition. While they are learning English, such students need explicit English 
language support to enable them to satisfy the achievement standards of the content descriptions to 
the same levels as their peers for whom English is a first language.

Other students, because of a disability or learning difficulty, may not be able to demonstrate 
attainment of the achievement standards in content descriptions in the same ways as their peers. 
The Australian Government Disability Standards for Education 2005 state that students with a 
disability have a right to participate in educational courses or programs that are designed to 
develop their skills, knowledge and understanding, including relevant supplementary programs, on 
the same basis as their non-disabled peers. Teachers can adapt essential content and achievement 
standards in content descriptions, when required, as part of the process of developing individual 
learning plans or special programs for students with special needs. 

Teachers cannot reach the minds of students they don’t engage: the purpose of curriculum 
differentiation is to offer students multiple and varied avenues to learning in order to provide 
equity and excellence in the classroom. 
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7. Frequently asked questions
These frequently asked questions are in no particular order. They reflect concerns and 
expectations placed on the implementation of the Australian Curriculum and they will be further 
clarified over time. For further helpful information also go to www.australiancurriculum.edu.au . 

Are there specified required hours of instruction for learning areas? 

There are no specified hours for learning areas. ACARA provided indicative time allocations for 
each Phase 1 learning area to help guide the curriculum writers. ACARA recognises that time 
allocations for subject areas vary across jurisdictions, education systems and schools. 

Where does pedagogy fit into the Australian Curriculum? 

ACARA was given the mandate to write the content of the Australian Curriculum. Pedagogy is the 
responsibility of system authorities, school leaders and teachers. 

While the Australian Curriculum describes the scope of what is to be learned, it will be teachers in 
classrooms who will make decisions about how best to organise learning, the contexts for learning 
and the depth of learning that will be pursued for each child in their class. Teachers will continue 
to use pedagogy that ensures high quality teaching and learning. 

Will the Australian Curriculum cater for multi-age/composite classes? 

Teachers are expected to differentiate the curriculum to meet student needs. The Australian 
Curriculum is organised and presented by years of schooling. Schools and teachers are best placed 
to make decisions about delivering the curriculum, taking into account factors including the 
school’s organisational arrangements as they plan their programs.  

The approach to curriculum does not preclude schools and curriculum authorities from organising 
curriculum content in teaching/learning programs across years to facilitate composite or multi-age 
class arrangements.  

How can learning areas be integrated? 

Schools and teachers are best placed to make decisions about delivering the curriculum, drawing 
on integrated approaches where appropriate and using pedagogical approaches that take account of 
students’ needs, interests and the school and community context. The online provision of the 
Australian Curriculum supports this flexibility in planning delivery by enabling the curriculum to 
be filtered for different views. Teachers are able to choose the ‘slices’ or perspectives they wish to 
make central in their planning decisions, e.g. teachers can choose to arrange the curriculum by 
learning areas or by groups of years (planning for composite classes) or by general capabilities. 

What curriculum material and professional learning support will be provided to assist 
the implementation of the Australian Curriculum? 

One of the benefits of an Australian Curriculum is that national, state and territory resources can 
be pooled to be available to support all teachers.  
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At the national level, the newly established Australian Institute for Teaching and School 
Leadership (AITSL) and Education Services Australia are expected to play a key role alongside 
the various professional and subject associations and other agencies in supporting the 
implementation of the Australian Curriculum. 

At the local level, it is expected there will be extensive use of local and site-based professional 
learning, supported by online professional development. 

Will schools be able to continue to offer alternative curriculum? 

ACARA is developing a national recognition process for well established alternative curriculum in 
the context of the Australian Curriculum. Until a national approach is developed and accepted, 
schools that offer well established alternative curriculum, such as Steiner, Montessori and the 
International Baccalaureate, will continue to operate under state and territory registration 
arrangements. 

Is there a curriculum framework for pre-school educators? 

The Early Years Learning Framework  provides early childhood educators with guidance for 
making curriculum decisions, in combination with Every chance to learn.  Fundamental to the 
framework is the view that children’s lives are characterised by their belonging (recognising the 
importance of children’s interdependence with family, cultural group, neighbourhood and wider 
community), being (acknowledging the significance of the here and now in children’s lives) and 
becoming (representing the process of change that occurs in the early years of a young child’s 
life).  The Early Years Learning Framework has been considered in the development of the 
Australian Curriculum. 

Have the Australian Curriculum and the ACT curriculum been built on different 
principles?

Every chance to learn and the Australian Curriculum have similar guiding principles and beliefs, 
for example, that every student can learn, and that curriculum should be inclusive and equitable.

In the introduction to Every chance to learn  there are statements about providing students with 
knowledge, understandings and skills that will allow them to be active, effective and responsible 
participants in society and prepare them to take part in further education, training and work in the 
21st century. These and other statements of intention in Every chance to learn resonate with those 
in the 2008 Melbourne Declaration that underpins the development of the Australian Curriculum.  

What is the status of Every Chance to learn?

Every chance to learn continues until Phases 1-3 of the Australian Curriculum are gradually 
implemented over the next few years. The Essential Learning Achievements will be progressively 
replaced by the content of learning areas of the Australian Curriculum, beginning with those most 
relevant to English, mathematics, science and history (See earlier section The continuing role of 
Every chance to learn) 
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Do we have to buy new resources for a new curriculum? 

Existing resources will continue to have value and be used. These will be supplemented by 
additional resources to be developed by ACARA through Education Services Australia. There will 
also be jurisdictional sharing of resources. 

How will schools make consistent judgements about student work? 

The Australian Curriculum will provide annotated samples of student work which will indicate 
achievement standards relevant for the particular year level. The achievement standards written 
by ACARA are based on the typical level of achievement. The area of assessment and reporting 
will be a focus of the ACT’s work in 2011. 

What will be the role of the Board of Senior Secondary Studies (BSSS)  

The Board of Senior Secondary Studies (BSSS) is a Statutory Authority and cannot be removed 
without an Act being passed in the ACT Legislative Assembly. BSSS courses will progressively 
make way for Australian Curriculum courses, for example in English or mathematics.  

The BSSS will accredit courses not covered by the Australian Curriculum. The BSSS will 
continue its role of accreditation and assessment in respect of the Australian Tertiary Assessment 
Rank (ATAR).

Are test items in NAPLAN linked to the Australian Curriculum in English and 
mathematics? 

It is anticipated that ACARA will be able to link NAPLAN test items to the Australian Curriculum 
by 2013.

Does every school have to map Every chance to learn to the Australian Curriculum? 

Mapping has been undertaken by the ACT Department of Education and Training and will be 
provided to schools via the web site http://www.det.act.gov.au/ . Illustrative samples are included 
in this Bridging Document. These samples show congruency and any gaps in content between 
Every chance to learn and Phase 1 of the Australian Curriculum. 

How does the Australian Curriculum meet the diverse range of students’ needs? 

Teachers are expected to differentiate the curriculum to meet student needs. The Australian 
Curriculum is being developed with this understanding and that every student is entitled to 
enriching learning experiences across all areas of the curriculum. 

The Australian Curriculum contributes to achieving the goals of the 2008 Melbourne Declaration 
including the promotion of excellence and equity in education. The Shape of the Australian 
Curriculum paper noted that, the curriculum should be based on the assumption that all students 
can learn and that every student matters. It should set high standards and ensure that they apply 
to all young Australians while acknowledging the different rates at which students develop. 
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Students in Australian classrooms have multiple, diverse, and changing needs that are shaped by 
individual learning histories and abilities as well as cultural, language backgrounds and socio-
economic factors. 

The Australian Curriculum details content and achievement standards across the years of 
schooling, establishing high expectations for all students. It provides a continuum of learning and 
the flexibility to address the developmental diversity of students. This enables teachers to develop 
teaching and learning programs and processes based on the individual learning needs appropriate 
to the age and experience of their students. Meeting these needs may involve using appropriate 
technology for learning support and extension; revisiting content of previous years to consolidate 
needed learning; adaption of a variety of assessment strategies in order to accurately ascertain 
what are a student’s learning needs. 

ACARA is working with state and territory education authorities to support the implementation of 
the Australian Curriculum and will produce advice and guidance about using the curriculum 
design to address the diversity of student learning. 

Particular consideration is being given to how the Australian Curriculum can best meet the needs 
of students for whom English is another language or dialect, and for students with special 
education needs. 

Please go to the Australian Curriculum website:  www.australiancurriculum.edu.au for further 
information regarding: 

 Students with English as an additional language or dialect 
 Students with special education needs 

Please also note Section 6.3 of this document that gives more detailed guidance regarding how to 
differentiate units of work/learning programs. 

How will  Priorities be integrated into teaching programs? 

There are three Curriculum Priorities:  
 Aboriginal and Torres Strait Islander histories and cultures 
 Sustainability
 Australia's engagement with Asia.  

These three themes are already reflected in much current teaching. While not every learning area 
is able to address these equally, it is expected that where opportunity allows, reference to these 
three themes can and should be made explicit. 
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